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How interactions with the Student Engagement Team may have changed 
students’ sense of self, belonging and academic learning: a reflective 
evaluation 
 
Overview:  
 
This report outlines the initial findings from an evaluation of GROW@BU. 
GROW@BU is a near-peer service for students, with a focusing on enabling those 
from widening participation backgrounds to succeed during university. 
 
The data comprises of visual material and some transcribed interview data with 
students and members of the Student Engagement Team (SET). A final report will 
be shared in February 2017, once the full analysis of interview and other data is 
complete. This report details the background to the project, the chosen methodology 
and provides an overview of initial findings.  
 
This is a reflective evaluation. The data captures the experiences of students and 
staff, including the ongoing experiences of the GROW@BU Officer, in order to reflect 
on service development and impact. 
 
Initial themes: 
 

 Students found the evaluation process therapeutic 

 Students welcomed taking the time to reflect and share their experiences 

 Students found that engaging with the SET enabled a sense of perspective of 
their particularly issues and normalised the seeking of help 

 Members of the SET reported feeling overwhelmed 

 Members of the SET expressed some uncertainties about emergent 
professional identities. 

 
Background:  
 
GROW@BU is an approach to developing student resilience and independence; 
helping learners to reach their full potential. This is achieved by incorporating a wide 
range of developmental opportunities by interactions with the Student Engagement 
Team (SET) who are recent graduates of the university.  
 
Through this approach, students develop academically, socially and personally 
through a rich and diverse set of experiences at BU. 
 
This evaluation is being done in partnership between the GROW@BU Officer, 
Jacquie O’Brien and Post-Doctoral Research Fellow in Fair Access in Higher 
Education, Alex Wardrop. It forms part of the profile of research and evidence into 
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effective practice for widening participation that is currently being undertaken by the 
Centre for Excellence Learning. We were commissioned to evaluate the impact that 
GROW@BU is having on students, particularly on students with widening 
participation profiles.  
 
We developed a research question, How interactions with the Student Engagement 
Team (SET) may have changed students’ sense of self, belonging and academic 
learning. 
 
This evaluation is intended to build on the body of work produced by Thomas and 
Hanson (2014), in which it the benefit of developing student support activity that 
works with students rather than just for students was emphasised. It was found that 
although students valued the interaction with the Student Engagement Team (SET), 
particularly in providing knowledgeable guidance, there were some areas for 
improvement. These included: 
 

 Timing: because the SET were employed close to the start of the new 
academic year, there was not always enough lead in time for establishing 
events during Welcome Week 

 Diversity: the interviewed students identified the importance of the SET 
reaching out to students with diverse needs through a broad range of targeted 
activities. 

 
Our evaluation help establish how the service is working and where, if any, 
improvements could be made. This reflective evaluation contributes to new ways of 
doing and thinking about widening participation (WP) evaluation and research which 
is a core tenet to BU’s Fair Access Research project.  
 
Sector Context: 

Widening participation in England is undergoing a reflective turn. There here have 
been increasing calls for the sector to improve understanding of effective practice 
(HEFCE, 2015; Mountford-Zimdars, 2015; Sutton Trust, 2016; OFFA, 2016; Wardrop 
et al., 2016). In OFFA’s most recent strategic guidance for completing 2017-18 
access agreements, institutions were asked to building a “community of academics 
and researchers to enhance [their] understanding of effective practice and impact 
through collaborative research, monitoring and evaluation” (OFFA, 2016). This 
means that institutions now have clear statutory guidance to both fund and use 
research as part of their access agreements.  
 
This includes building the capabilities of staff in universities to undertake reflective 
research activity to ensure that interventions designed to enable students to access 
and succeed in higher education are effective. 
 
Part of understanding what effective practice looks like involves gaining a rich picture 
of students’ lives. Listening to how students themselves experience and feel about 
the university can help those who work within the institution make things more 
accessible to ensure students succeed. 
 

https://www1.bournemouth.ac.uk/about/centre-excellence-learning/our-research/fair-access/bu-fair-access-research-project
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We know that, at a sector level, students from different backgrounds still face 
barriers to flourishing as successful learners while at university (Mountford-Zimdars, 
2015). If students do not feel like there belong to the university community, they are 
more likely to leave early (Thomas, 2012). This means that the university risks losing 
millions of pounds each year from lost tuition fee income. 
 
The Higher Education Policy Institute has published a report which found that 
“students are less happy and more anxious than the general population, including 
other young people” (Brown, 2016). This adds to the growing evidence that suggests 
that emotional wellbeing is an increasingly important issue for students. For 
example, in a survey by the NUS for the All Party Parliamentary Group on Students 
found that 78 per cent of students said they experienced mental health issues over 
the last year.  
 
It is within this context of increased need to understand what effective practice looks 
like and increased concerns for student identity and wellbeing that we developed our 
evaluation methodology. This is why we focused on the collection of data rooted in 
emotional evidence drawn from art-based activity and structured questions. 
 
Methodology: 
 
As we developed our evaluation, we were mindful of the earlier evaluation and 
wanted to explore what has changed since 2012-13 (Thomas and Hanson, 2014). 
One of the developments we wanted to implement was to interview members of the 
SET to gain a holistic picture of the service. We wanted to find out what impact 
GROW@BU has had on the recent graduates who make up the SET. Indeed, that 
members of the SET are themselves from WP backgrounds ensures that we 
recognise the importance of supporting a widening of opportunity beyond graduation. 
 
Our evaluation format (interview questions and arts-based workshop) sought to 
identify how the students themselves understand how they have changed following 
interactions with the SET and the use of the GROW coaching technique. In the 
session with the members of the SET, we wanted to explore how each member of 
staff reflects on their own experiences. 
 
This reflective approach draws on existing research relating to capturing 
transformation and student success for WP students (Abbas et al., 2013; Benson et 
al., 2014). We take a holistic view of the student experience that captures academic 
as well social spheres (Thomas, 2012).  
 
As this is a reflective evaluation exploring how engaging with GROW@BU has 
affected students and staff, we wanted to shape our research approach around the 
GROW coaching model of autonomy, independence and resilience. (Thomas and 
Hanson, 2014).  
 
In using a combination of oral testimony and arts-based responses, this evaluation 
acknowledges the role that the imagination and the emotions play in constructing 
and attributing meaning to people’s lives (Dirkx, 2001; Liebenberg et al., 2012). By 
tackling the evaluation of GROW@BU, we seek to produce tangible data relating to 
things that can often be quite difficult to grasp (namely, personal change over time). 

http://appg-students.org.uk/resources/briefings/
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Our questions covered these three core areas (See Appendix for example of 
questions): 
 

 Self (emotional, autonomy, resilience, confidence) 

 Belonging (interpersonal skills, engagement with university) 

 Learning (academic learning, understanding, and skills development). 
 
Incorporating arts-based techniques allowed us to capture a more holistic view of 
students’ perception of how they have changed and their ideas of autonomy, 
independence and resilience. 
 
We started each of the arts-based workshops with questions intended to encourage 
the co-researchers to reflect on how they are feeling and how they think others’ think 
they feel. In asking these questions we were opening up an open and reflective 
space.  
 
By working with different methods of data collection we are aligning our evaluation 
with research suggesting that having participants actively involved in the reflection 
process produces robust data and supports greater student engagement (Kahn, 
2014; Clegg and Stevenson, 2013).  
 
Our co-researchers: 
 
In May 2016 we invited all students who had interacted with GROW@BU during 
academic year 2015-16. We divided invitations between students with WP profiles 
and those without to enable some form of comparator analysis. However, this period 
was examinations time and students were not available. We therefore decided to 
hold just two workshops with four students who we recruited. 
 

Faculty Number 

Health and Social Science  3 

Media and Communications  1 

 
Other characteristics of the co-researchers included: 
 

 English as a second language 

 Mature  

 BTEC qualification 

 First in family to go to university 

 Mental health issues 
 

We interviewed three members of the SET, all of whom had graduated from the 
Faculty of Media and Communications. These sets of interviews took place in June 
2016.  
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Findings: 
 
Measuring feeling: 
 
Student co-researchers: 
 
In addition to nurturing an open and reflective space to make art and share experiences, we asked these questions to capture 
important data about what students bring with them to meetings with the SET or the classroom. Acknowledging the complexity of 
students’ emotional lives is a crucial pathway to humanising higher education.  
 
Most of the student co-researchers expressed coming to the session feeling ‘comfortable’ (“calm”, “relaxed”, “safe”). Two of the co-
researchers expressed physiological responses to the question (“tired”, “blurry”, “stomach ache”). 
 

Co-Researcher How do you feel now? How do you think someone 
thinks you feel?  

How do you feel now? 

AM 1 Calm 
Hopeful 
Positive 

Calm 
Relaxed 
Laidback 
Joyful 

Optimistic 
Happy with what I've got 
Motivated to proceed with academic and 
personal challenges  

AM 2 I woke up with a stomach ache 
which was not nice, but I'm 
excited about meeting with my 
friends later and finishing some 
notes I've been working on.  

If they know you they'll probably 
say I'm grumpy, but for outside 
people I'm good at looking quite 
chill.  

I feel full and happy. I got some things more 
clear in my mind. Plus after this I'm reading a 
book so excited about that. And no stomach ace 
- yay. 

PM 1 Good thank you. Relaxed. But 
assignment playing on mind. I 
know I have time to do it 
thought. 

Relaxed. Content. Coping Like I can achieve anything. 

PM 2 I feel safe, but tired My brain is 
like a fog, blurry and tired 
(picture of person with fog brain) 

"A Stranger may [think] I look 
tired but appear happy and 
relaxed" 

Relaxed in my mind, Someone is listening to 
me so I feel heard. Arts and crafts is 
therapeutic so I feel at peace.  
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The question we asked at the end of the workshop (“How do you feel now?”) produced some data illustrative one of the potential 
benefits of this arts-based approach. Each student clearly valued taking the time to reflect on their experiences and have those 
experiences heard (“Relaxed in my mind, Someone is listening to me so I feel heard”). Recognising how implementing this 
kind of reflective activity to encourage students’ to have more clarity and focus and feel heard could have repercussions for the way 
the SET work with their students.  
 
We analysed these responses to see how they aligned with the core GROW principals of resilience independence and autonomy. 
Each respondent expressed feelings which resonated with these the key GROW developmental aims. 
 
SET Co-Researchers: 
 
When we compare the student responses with those from the SET, we see a different picture: 
 

SET How do you feel now? How do you think someone 
thinks you feel?  

How do you feel now? 

1 "Destroy" "Intending to burn" "Alright" "Meh" 

2 Overwhelmed Reflective Overwhelmed (still) But with slightly more 
direction 

3 Overwhelmed/Whelmed  X Ambivalent 

 
These responses are all much shorter than the students’ statements. They are also less immediately embodied or person-centred. 
From these responses, each member of the SET brought in feelings characteristic of being burnt out or overwhelmed (with one 
response using the imagery of burning). We see this sentiment carried on through to the end of the session, with ambivalence 
shaping each of the responses. We do see one response echoing the sense of clarity that the students felt at the close of the 
workshop 
 
Recognising that the SET feel overwhelmed/burnt out could help implement structures of support and preparation to help 
ameliorate this. 
 
Art pieces: 
 
Student co-researchers  
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We asked the students to respond to this question, What has changed for you since engaging with the SET?, using the 
materials provided. We analysed the images to draw out themes, and ascertain how what was produced by each student explored 
issues of personal change or growth. 
 

Co-researcher Key words  Themes  Change GROW 

AM1 Love (x3); 
you/yourself (X7); 
It's Ok (X2) 

Being Ok; calmness; seeking 
help; you  

Change is portrayed as seeking 
help. However, little indication of 
resolution 

Autonomy and resilience is captured 
in the references to asking and seeking 
out sources of help. 

AM2 SMILE more; 
LEARN more; 
ENJOY more 

Learning is a process that 
involves feelings; pressure to 
improve 

Change is reflected in the use of a 
cyclical process of learning, 
smiling, enjoying. Participant 
stated that understanding that 
learning wasn't just about getting it 
right was a big change. 

Reflection on learning demonstrates a 
certain resilience and autonomy 

PM1 LIFE GETS IN 
THE WAY 

Growth; realisation; resilience Two core changes; one is the 
realisation (light bulb moment) 
that you can't put life at arms' 
length (it "gets in the way"), the 
other focuses on recognition that 
change is constant, a process of 
growth. 

The pieces express ideas of 
independence (tree), resilience (light 
bulb), autonomy (tree growing). 

PM2 Don't forget to 
smile more. You 
are normal and not 
no your own 

Smile, colour, connection Change can be captured as a 
realisation of normality and 
togetherness. The exuberance of 
the colour on the front of the 
postcard is suggestive of 
movement.  

This is the most abstract of images and 
the only one which does a formal 
postcard, demonstrating an 
independence and autonomy of 
spirit. The text expresses resilience. 

 
In each of the pieces produced by the students we can see the students explore their experiences and feelings. In each we see 
imagery or text that captures ideas of independence, autonomy and resilience. This manifests itself in representations detailing 
asking for help and the normalising it (Brown, 2016). Alternatively, it could be in appreciating that learning is a process that goes 
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beyond receiving good grades and involves enjoyment. One of the pieces represents a tree going through seasons and so visually 
encapsulates what underpins the GROW coaching model. The same piece states that “Life Gets in The Way” in a powerful 
reminder of the complexities of being human and the need to sometimes acknowledge this. 
 
In terms of how these pieces reflect the impact of the GROW coaching model and interactions with the SET, in each piece we see 
acknowledgment that it is okay, indeed, normal, to seek help and to work with others to seek support with life. 
 
Student Engagement Team: 
 
With the SET, the facilitator asked the participants to produce a response to the question, “What has changed for you since being in 
the SET?”  
 

SET Key words  Themes  Change GROW 

1 It’s Okay To Not 
Be Ok; Who Am I? 
Where Am I 
Going? What Do I 
Do? Is This Right?; 
Me? 

Questions and decisions seem 
central (question marks cover the 
piece). Expressing themselves 
through words - and in particular 
through questions and quotes 

One of the quotes states "I knew who I 
was this morning but I've CHANGED a 
few times since then" - this is 
suggestive of an attitude towards 
change that is constant and focused on 
the short-term. 

Resilience can be seen in the choice of 
quotes and clichés - the focus on 
reassuring and being ok. Independence 
can be gleaned from the questions 
directed at the self ("ME" is written 
down). 

2 Degree; 
expectation; 
waste; what do I 
do/want  

Anxiety about degree ("waste of 
degree") mentioned more than 
once; self-doubt and self-confidence 
(the move between the two); 
Professional self and employment; 

The two pieces suggest a move from 
anxieties and uncertainties of 
university and graduation to a self 
confidence in doing more than one 
role. This change is explicitly framed in 
terms of their work in the SET.  

The focus on moving through anxiety 
and self-doubt to confidence and 
acceptance is suggestive of resilience; 
the process focuses on the self 

3 N/A  Flowers, fragments, earth  Change here can be seen in the 
images of growth and the exuberant 
use of colour emerging from the 
collaged earth. 

This is the most artistically composed of 
the three suggestive of individuality 
and autonomy of spirit. The use of 
collage and fragmented flowers is 
suggestive of growth 
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In these responses, how change is represented varied for each person. For one 
member of the SET change appears as an immediate process rather than framed in 
terms of a more sustainable view point. In the case of another, change is captured 
as fecund artistic expression – touching upon ideas of growth. Both of these 
responses don’t frame change explicitly in terms of any indication of professional 
self. This is in marked contrast to SET2 who mapped changed in terms of their move 
from student to professional. This was the only response which drew an identifiable 
figured the self at the centre of the imagery. 
 
Images: 
 
Student Co-Researchers: 
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SET co-researchers: 
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Selected quotes from interview transcripts: 
 
Analysis of the interview transcripts reveals how the students themselves see how 
they have changed.   
 
Sense of perspective and seeking support: 
 

 “And through my interactions with [SET member] I realised this is not the right 

way to do it...I needed to see the bigger picture (Student AM2) 

“I’m beating myself up but just putting things into perspective” (Student AM2) 

“And when you go and speak to someone, actually it normalises where you 

go” (Student PM2) 

“I think I’ll just try and help normalise it” (Student PM1) 

Supporting a sense of belonging: 

“So I have a right to be here. So I have a right to belong. I have a right to seek 

all their services that I need. So she helped me feel like, yes, in that kind of 

sense that I belong” (Student AM1) 

Therapeutic Reflection: 

“I feel like it’s been extremely therapeutic…talking about it just clears your 

mind, gets rid of everything” (Student AM1) 

Approach to learning: 

Some evidence of a change in approach to learning was revealed when reflecting on 

personal changes: 

“I’m more efficient now, more practical, get things done when it needs to be 

done” (Student PM1) 

In addition, a change in approach to seeking support in professional practice was 

acknowledged as a positive development: 

  “It’s given me so much more confidence….But actually if you get help at uni, 

it’s given me confidence to get help outside of uni “(Student PM2) 

Notwithstanding the individual challenges faced, each of the co-
researchers appeared hopeful about their future at university and discussed the 
ongoing development of personal growth and resilience. 
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Themes: 
 
Student co-researchers: 
 
A number of themes emerge from our initial analysis. 

 
The students reported that the process of doing the arts-based evaluation was itself 
therapeutic. As one student reported, “Arts and crafts is therapeutic so I feel at 
peace”. Exploring and sharing experiences through group discussion and art making 
can present (Diggs, 2015) 

 
Complementing the therapeutic potential of the evaluation itself, is the importance of 
enabling and sustaining spaces for student reflection. The students reported that 
having the opportunity to reflect on the issues they experienced and the support 
received was relieving and cathartic.  
 
Within an education context, particularly one centred on widening participation, 
embedding a culture of reflective practice for students as well as staff is critically 
important. Following the work of pioneering educator, Paulo Freire, learning for 
transformation is achieved through “reflection and action upon the world in order to 
transform it”. Freire understood this praxis (this way of doing) to be a collective effort 
to think about and reflect upon our experiences and to implement actions to change 
things.  
 
Giving time and space for students to reflect helped them see how far they have 
come and provided a sense of achievement and personal growth in overcoming their 
difficulties. The students expressed how interacting with the SET created these 
spaces for reflective. 
 
Another theme that emerged alongside this, was how interacting with the SET had 
helped put things in perspective. The students reported seeing personal benefit for 
them from seeing their experiences from another viewpoint. There was clear 
recognition that problems can be shared and asking for help is normal.  
 
The ‘near peer’ nature of the support was seen as both positive and negative by the 
students. The opportunity to share their experiences with someone who has very 
recently completed that journey helped the students to be open and honest about 
their difficulties. This was seen as particularly important for those studying on 
professional healthcare course. Talking to the SET alleviated the worry of sharing 
their experiences and anxieties with academics and the perceived impact that this 
could have on their professional practice. 
 
On the negative side, one student stated that it was not always deemed helpful when 
a member of the SET shared their own lived experiences. However, there was also 
recognition that this demonstrated empathy and normalised the process of seeking 
help. 
 
SET co-researchers: 
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In a survey of academic staff conducted early in 2016, it was found that the issue of 
personal and professional boundaries emerged as a key issue when working with 
students who have additional health and wellbeing needs. When we come to analyse 
the SET interviews, it will be interesting to see how the issue of professional 
boundaries takes shape for near-peer members of staff. 
 
In terms of the data from the SET themselves, one major theme was a feeling of 
being overwhelmed. This was captured in the statement of feelings for each member 
of the team. 
 
The complexity of being an emerging member of staff was seen as particularly 
relevant for those in the first year of role. For example, only the participant who was 
in the final year of the role framed their answer to “what has changed for you?” 
explicitly in terms of their professional identity.  
 
The process of personal change and a certain anxiety about the move from student 
to adulthood can be captured in two of the art pieces. In one we see the words, 
“Who Am I? Where Am I Going? What Do I Do? Is This Right? Me?”. In another 
piece, the presence of the complex graduate ‘journey’ is represented palpably in the 
form of a map. The very abstract piece illuminated ideas of creativity and growth 
which touches upon a concern for personal development. 
 
Summary: 
 
This initial analysis of data has bequeathed a number of emergent, intersecting, 
themes which can be characterised by these headings: 
 

 Therapeutic  

 Reflective 

 Perspective 

 Emerging professional identity  
 
Limitations of the project: 
 
This is a very small scale evaluation with only seven co-researchers involved. One of 
the reasons for this was the timing of the research. It was conducted during the 
examinations period and the early summer vacation, which meant that we could only 
recruit students who were still on campus.  
 
We had intended to run a control group with students who had engaged with the 
SET but who were not classified as coming from WP backgrounds. However, we 
could not recruit enough participants and so the data collection was based on who 
could attend the particular workshop times. 
This is a reflective evaluation rooted in emotion-led arts-based methodology. With 
this in mind, the reflections, experiences and perspectives of the research team 
inform the collection, analysis and interpretation of data.  
 
Future developments: 
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To complement these data, we have discussed rolling out the evaluation with the 
new members of the SET in the spring 2017, as well as potentially designing a 
survey instrument for those members of the SET who have since left (and who we 
still have contact details for).  
 
Given that this is such a small scale study, producing a comparable dataset with 
students in 2017 would add to the evidence about how the students themselves think 
about the effectiveness of GROW@BU. It could also be expanded to be linked to 
attainment data to capture further benefit.  
 
During November 2016 – January 2017 we will analysis the interview transcripts to 
establish themes. The final report will be shared in February 2017. 
 
The students all responded how beneficial it is to have spaces to reflect on their 
experiences. Having regular spaces for reflection could become part of the core 
activity for Student Engagement Coordinator and integrated into day-to-day practice 
of the role.  
 
Reflective practice can be a significant contributor to personal and professional 
development and is at the heart of an empowering learning process. Reflection links 
experience and knowledge in such a way to enable areas of concern to be examined 
critically, individually or with colleagues, and changes of practice developed, 
implemented and owned. Reflection develops staff abilities to identify and react 
effectively to the students’ situation and enhance learning. 
 
That each member of the SET expressed feeling overwhelmed towards the end of 
the academic year. This suggests the importance of mapping out annual watch 
points and ensuring that the SET are being appropriately supported with regular 
supervision. Making sure that job roles, guidance and training enable the 
development of robust professional identities and boundaries could be one practical 
service enhancement. 
 
The process of engaging with the evaluation has been seen as beneficial to the 
students and to the GROW@BU Officer. Ongoing reflective thinking would build 
longitudinal evidence of impact.  
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Appendix 
 
Student Co-Researchers: 
 
Self: 
 
Intention: These questions seek to capture if and how interactions with the SET have 
changed students’ sense of self: 
 

1) Has the SET helped you with a personal issue? 
a. If yes, in what ways? Can you give specific examples? 
b. If no, why not? Do you think that talking with the SET could have 

helped?  
 

2) What did you learn from that incident? 
a. Has it helped you grow as a person? If so, in what specific ways? 

 
3) If you were faced with a similar issue today, how would you respond? 

a. How has your perception changed? 
b. Do you think the SET has helped you with that change in attitude? 
c. If you would do the same thing again, why? 

 
Belonging: 
 
Intention: These questions seek to capture if and how interactions with the SET have 
changed students’ sense of belonging. 
 

1) Do you feel like you belong at BU? 
a. If yes, how/in what ways? 
b. If not, do you think there are any reasons for this? Are there any areas 

that would might belong (sports, arts, newspaper etc.) 
 

2) When did you start to feel like you belong? 
a. Before university 
b. Fresher’s week 
c. First term 

 
3) Do you think the SET has helped you feel like you belong? 

a. If yes, how/in what ways? Specific examples 
b. If no, do you think they have a role in supporting belonging? How could 

this be done? 
Learning: 
 
Intention: These questions seek to capture if and how interactions with the SET have 
changed students’ learning, including academic and skills development. 
 

1) When you started at BU did you feel prepared for your course?  
a. If no, what do you think would have worked better for you? 
b. If yes, how did you prepare? 
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2) Have you gone to the SET with questions about your learning? 
a. If yes, did this help you, specific examples 
b. If no, where would you turn for academic learning and skills support? 

 
3) Do you think there is scope for more peer/near peer support with 

learning and skills development? 
 
Reflections:  
 
Intention: This is intended to close the discussion session by encouraging 
participants to reflect on what has been discussed so far.  
 

1) After all we’ve talked about, do you feel more able than you did when 
you started at BU to deal with challenges relating to your: 

 
o Personal life 
o University life 
o Future 

 
2) What role do you think that the SET had in this? 
3) What would you do if you were a SET? 
4) What has changed for you since your interactions with the SET? 

 
SET co-researchers: 
 
Introductions: outlining the project and session.  
 
Interview questions (these will be used for the survey of previous role holders 
of the programme): 
 

 Can you remember what it was about GROW@BU that drew you to the role? 

 Is this something you thought you would do when you started BU? What are 
the top three things that you’ve learnt about yourself since starting your role 
with GROW@BU? 

 What are the top three things that you’ve learnt about working with others 
during your role with GROW@BU? 

 How well do you think WP is recognised in the faculties you have worked 
with? 

 What do you think is the biggest challenge of working in GROW@BU? 

 What do you think is the biggest benefit of working in GROW@BU? 

 What do you think has changed for you in terms of your personal or 
professional life as a result working with GROW@BU? 

 How, if at all, do you think your involvement with GROW@BU has helped with 
your ideas for your future? 

 What advice would give to your 18 year old self? 

 What advice would give to your future self? 

 Do you have anything else that you want to say about your experiences in the 
role at GROW@BU 
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